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Case Study 4 – Evaluation, testing and assessment 

“May I help you, madam?” – English for office 
communication in an adult education centre 

The use of current evaluation, assessment and testing 
instruments in a VOLL course 

Anthony Fitzpatrick with Inge-Anna Koleff, Wiener Volkshochschulen, Austria, and Manfred 
Thönicke, Hamburger Institut für Berufliche Bildung – HIBB, Germany 
 
 
 

1. Introduction 
 

Within the context of the February 2009 workshop, a sub-group dealt with evaluation, 
assessment and testing, basing its work on some of the tools referred to and made available by 
the animator. The group took as its point of departure the situation of one of the workshop 
participants, who was in the process of setting up a (VOLL) English language course for 
employees in her organisation. The group members explored the different assessment systems 
available to decide on their potential for language testing and assessment procedures for the 
envisaged target group. They then set up a step-by-step system for evaluating the proficiency 
of course participants from entry level to achievement of course objectives.  

By documenting the steps taken, they hope to give colleagues working in VOLL a practical 
introduction to available tools which they found useful for testing, assessment and evaluation, 
and guidelines as to how and when to deploy those tools.  
 
 

2. The setting 
 

The language department of the Viennese Adult Education Association (Wiener 
Volkshochschulen) had decided to set up and offer a new English course for employees in the 
administration of its 16+ member institutes throughout the city. The course was to address the 
needs of those operatives, all native speakers of German, who had contact with potential 
learners/customers in face-to-face or telephone settings. A blended learning approach was to 
be adopted, as staff members are spread over a fairly wide geographic area. This would mean 
a combination of contact classes in a group (face to face) and various online activities (Skype, 
e-mail, etc.). 
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The motivation for (potential) course participants was quite clear. A survey had shown that an 
increasing number of potential learners/customers for adult education courses were not speakers 
of German, but that English was used by the majority of this target group as a lingua franca. 

In order to enable reception personnel to interact adequately with enquiries, an in-house 
language training course, “Can I help you, madam? – English for office communication in an 
adult education centre”, was to be designed and offered in the winter term of 2009/10. The 
target level of proficiency – concentrating on oral/aural skills – was set at level B1 on the 
scales of attainment defined in the Common European Framework of Reference for 
Languages. The teachers assigned to these courses were to receive specific training in 
assessment procedures to ensure that common standards were defined and adhered to. 
 
 

3.  Course description 
 

The wording of the planned announcement of the course in the programme of the Wiener 
Volkshochschulen (in German) was to be as follows: 

"Can I help you, madam?” is a blended-learning course covering 40.5 units. It comprises a weekly self-
study unit and online collaboration with fellow learners and the teacher/tutor of two hours per week (= 
22.5 hours online) and nine face-to-face (f2f) sessions of two hours. 

In each online unit, learners will have to work individually (approximately two hours per week, 
depending on previous knowledge and online experience) and/or collaborate with their colleagues. There 
will be joint tasks where they will communicate with one another in a forum, a chatroom or via Skype. 

The nine f2f sessions will offer learners the opportunity to meet one another in person, to exchange 
experience and practise speaking English.  

Each of these nine meetings will last for two hours. 

Sub-groups of participants will work together on a final mini-project which will give them the 
opportunity to demonstrate what they have learned. The mini-projects will be presented in the final f2f 
session of the course. 

Learners will also be required to set up individual portfolios where they are to upload the tasks they have 
completed. 

 
 

4. Setting the aims of the course 
 

The communicative and linguistic aims of the course were defined in terms of “can do” 
statements adapted from those listed in the Common European Framework of Reference for 
Languages (CEFR) (Council of Europe 2001; cf. www.coe.int/t/dg4/linguistic/cadre_en.asp) 
and related to common communicative situations encountered by the operatives in everyday 
customer contacts. The CEFR provides a practical tool for setting clear standards to be 
attained at successive stages of learning and for evaluating outcomes in an internationally 
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comparable manner. “Relating language examinations to the Common European Framework 
of Reference for Languages: learning, teaching, assessment (CEFR) – A manual” and 
“Illustrations of levels of language proficiency” were particularly helpful in helping the group 
to define the objectives of the course. 
 
 

4.1 VOLL-specific descriptors 
 
However, for the purposes of defining the skills specific to the needs of the target group, the 
general descriptors needed further refinement, so the group examined a number of documents 
developed to aid authors, course designers and test experts to adapt the CEFR descriptors to 
VOLL situations. They are described here by way of exemplification, but by no means 
represent an exhaustive list of possible sources of material of this nature.13 

The resources examined which were best known to the members of the group were EVoQs – 
the “European Vocational Qualifications”, a set of specifications based upon the CEFR and 
elaborated within the context of ROSLOTRAIN (www.icc-languages.eu/roslotrain.php), a 
European project conducted under the aegis of the LEONARDO programme of the European 
Union – and the descriptors of the “KMK-Fremdsprachenzertifikat” a system of vocationally 
oriented language certification developed for vocational schools in Germany. 
 
 

4.1.1 EVoQs (www.icc-languages.eu/evoqs.php)
 
The EVoQs were developed by the ICC International Language Network (www.icc-
languages.eu) and provide a system for assessment and certification (www.icc-
languages.eu/certification.php). They can also be used to design courses and set clear 
learning/training aims. They can be used for benchmarking, for job descriptions and are thus 
of great value independent of training programmes. No examinations are involved in the 
achievement of an EVoQ. EVoQs candidates carry out work-related assessment activities – 
usually during normal course time – until they have covered all requirements.  

There are six levels, corresponding to those of the CEFR, and four units – speaking (including 
interaction), listening, reading and writing. The five CEFR skills are thus all included. Levels 
and skills can be awarded across the board; for example, Reading Level B2 with Speaking 
Level B1. Thus, the current level of the candidate’s competence as well as his/her work-
related needs can be accounted for and clearly expressed in a candidate profile. Overall 
descriptors are available for English, French, German, Italian, Romanian, and Slovak, and 
descriptors for levels A1-A2 are available in Estonian, Finnish and Spanish.

13  See, for example, the work of CILT, the National Centre for Languages (UK), at 
www.cilt.org.uk/workplace.aspx, or ALTE, the Association of Language Testers in Europe, at 
www.alte.org/projects/eelp.php. 
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Structure of an EVoQs unit 
 

I
Page 1: 

Title
 
… informs about  

Level (A1 to C2) 

Area of competence 
(speaking, listening, 
reading, writing) 

Types of communicative 
activity 

 

II
Page 2: 
 
Common European 
Framework of Reference for 
Languages 
 
Orientation aid showing how 
the selected types of activity 
are defined at the respective 
level of general use of 
language 

III
Page 3: 
 
Range of situations and 
content 
 
… shows which factors 
influence or hinder the types 
of activity; helps to devise 
assessment activities 
(simulations) or to judge the 
suitability of natural 
(authentic) evidence offered 
for assessment  

IV
Pages 4 and 5: 
 
Examples of typical work-
related performance 
 
… provides specific 
examples of types of 
communicative activities, at 
the respective level, which 
can occur in the work 
situation; can be used as 
reference for selecting 
natural evidence or for 
devising assessment 
activities  
 
Comprises: 

type of activity (job-
related) 

key descriptor 

(3) job-related examples 
for typical performance 

V
Last pages: 
 
Assessment and certification 
(Checklist for actual 
assessment procedure) 
 

Type and range of 
performance evidence to 
be provided 

Activity type with key 
indicators for assessment 
purposes 

Assessment criteria to be 
ticked off  as 
appropriate 
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4.1.2 The KMK-Fremdsprachenzertifikat 
 
The KMK-Fremdsprachenzertifikat (Foreign Language Certificate of the Standing 
Conference of the Ministers for Education and Culture of the Länder) system provides a 
standardised framework for the evaluation of VOLL competence in vocational education 
throughout Germany. It is the only system of testing within the German school system which 
has been approved and ratified by 15 of the 16 German states (Länder), whose ministries of 
education/culture are responsible for the school system within their own particular state. The 
system is relevant for all languages, but, to date, there are only descriptive grids for English, 
French, German, Russian and Spanish. An overview of the grids can be found at: 
(http://archive.ecml.at/projects/voll/evollution/graz_2009/testing/index_kmk_grids.htm). The 
KMK-Fremdsprachenzertifikat descriptors are also based upon the specifications of the CEFR 
and provide the basic structure for the vocation-specific test materials developed at a national 
and regional level. 
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Pages 3 and 4 of the KMK-Fremdsprachenzertifikat feature the global descriptions of the four 
areas of competences tested, adapted to vocational requirements. They are “reception” 
(listening/reading), “production”, “mediation” and “interaction”. The descriptions are CEFR-
oriented (cf. the descriptions in English, German, French, Spanish and Russian: 
www.ecml.at/projects/voll/evollution/graz_2009/testing/index.htm). 

Documentation by Manfred Thönicke in German, “Zertifizierung von 
Fremdsprachenkenntnissen in der beruflichen Bildung DAS KMK-
FREMDSPRACHENZERTIFIKAT – Hinweise zur Aufgabenstellung und Bewertung/ 
Aufgabenbeispiele für Englisch” (available at www.hamburg.de/contentblob/69118/data/ 
fremsprachezertifikat-kmk.pdf), gives an overview of the background, the objectives, 
guidelines and formats of the examination system, which is administered throughout the 
country. 
 
 

4.2 Specific aims for “May I help you, madam?” 
 
Using the materials referred to above, the specific aims of the “May I help you, madam?” 
course were set as follows: 
 
 

4.2.1 Listening and understanding 
 
Of the types of communicative activities commonly occurring at this level of competence, 
understanding during interaction was considered to have the highest priority, leading to the 
following overall aim: 

can understand the main points of clear, standard speech, if clearly articulated and 
spoken with a familiar accent, on familiar matters regularly encountered in work 
situations related to customer enquiries. 

 
Range of work-related interaction: 

The following factors influence the specific form of the respective type of interaction at this 
level; these factors must be taken into account in the production of assessment and training 
activities:

location and situation: workplace and places directly related to workplace 
(training/educational courses, congresses, talks, airports, railway stations, etc.); 

topics and content: facts and data from own area of work; simple topical and political 
themes, weather, etc;

media: direct (face-to-face) communication; telephone.
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Conditions and restrictions 

1. Understanding occurs in simple one-way situations or in short listening and 
audiovisual texts related to work-related routine situations. 

2. For the most important listening comprehension descriptors for this level, see 
“interaction” below. It is important in this connection that the other persons adapt 
(without being asked to) to the speaker’s level of competence when this proves 
necessary. 

3. As a rule, only standard accents or dialects are understood well. 

4. Background noise cannot be too loud so that it drowns out the information; good 
listening conditions must prevail. 

5. Visual aids are useful (brochures, handouts, etc.). 

6. In the case of audiovisual recordings, there should be a clear connection between 
sound and the supporting pictures. 

7. Listening strategies are mainly top-down, although bottom-up strategies are used for 
more demanding texts, where meaning is reconstructed on the basis of isolated words. 

8. Understanding gist is possible in most cases as well as understanding selected details; 
subordinate units of meaning can be understood in their entirety 

 
Typical performance in selected work-related activities: 

(NB please remember that this level also includes all descriptors listed at lower levels. 

Obtaining information (announcements live and via PA) 

Can extract selected data (or details) and facts from all listening texts related 
to own routine area of work and can also understand extended units of meaning 
or complete texts in their entirety. 

Can understand simple routine messages on own or others’ answering machines  
(“Hello, it’s John Smith speaking. Please phone me back. I need to know when 
the German course at Level A2 begins next month. I’m travelling all day today, 
so could you please leave a message on …? Thank you”). 
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Understanding during communicative interaction:

See descriptors for speaking/interaction below 
 
Range of situation and content 

The samples of evidence provided for the purposes of assessment must cover at least 
one example from each of the following aspects of situation and content: 

 
Location and situation 

Workplace and places directly related to workplace  
 
Themes and content

Facts and data from own area of work 

All kinds of announcements 

Simple current everyday topics (weather, etc.) 
 
Media

Telephone, answering machine 

Direct communication (face to face) with one other person 

 
 

4.2.2 Speaking/interaction and oral production 
 
Types of communicative activities commonly occurring at this level: 

information exchange and goal-oriented co-operation; 

transactions: exchanges involving obtaining and providing services; 

conversation (social contacts). 

 

General level of language competence for the activities chosen
 
Exchange of information and goal-oriented co-operation: 

can – without difficulty – exchange more comprehensive routine information in 
his/her own job area; 

can follow most exchanges, but must occasionally ask for repetition or explanation if 
the interlocutor is speaking too quickly or if utterances are too complex; 
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can recount in English the contents of short work-related German texts (course 
descriptions, conditions of participation, pricing, etc.) and express his/her opinion on 
the subject matter; 

can describe problems; can explain what is to be done; can compare alternatives; 

can give exact instructions and follow detailed instructions. 
 
Transactions: exchanges involving obtaining and providing goods and services: 

can make a reservation for a course; 

can cope with non-routine situations during customer contact; can respond to 
complaints; 

can tell someone the way with detailed directions.
 
Conversation – social contact: 

can participate in conversations on known topics without preparation; 

can conduct everyday conversations when interlocutors speak clearly, but must ask 
for repetition from time to time; 

can maintain a conversation or discussion; sometimes expresses him/herself 
unclearly; 

can express emotions like surprise, pleasure, sadness, interest and indifference and 
can react appropriately to similar expressions of feeling. 

 
Formal and informal meetings and discussions: 

can participate in exchanges on topics from his/her own area of work if the 
interlocutors speak clearly and adapt to his/her level of language; 

can participate in routine, formal discussions, exchanging factual information on 
familiar topics; 

can discuss solutions to practical problems if interlocutors speak clearly using 
standard language; 

can express his/her own opinion, agreement or disagreement, but has difficulties in 
more complex discussions. 
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Arguing a case: 

can express arguments sufficiently clearly for the interlocutors to follow them 
effortlessly; 

can explain and justify views, plans or actions.
 
Speaking to a group: 

can give a short, prepared presentation on a topic related to his/her own area of work 
and can explain opinions, plans and actions; 

can answer straightforward questions; 

can read out a short, prepared statement.

 
 

4.2.2 Reading  
 
Reading of English texts for work-related purposes is not considered necessary for this 
course. However, there is a clear need for participants to be able to mediate between German 
texts and clients in oral mode. 
 
 

4.2.3 Writing  
 
Writing in English for work-related purposes is not considered necessary for this course. 
 
 

5. Entry level 
 

After examining and agreeing on the descriptors which were most appropriate to describe the 
target level of competence to be achieved – which corresponded roughly to Level B1 of the 
CEFR, but with a specific profile of skills (see above) – an entry level was defined. In order to 
ensure that learners in the planned course have an appropriate level of mastery of English to 
benefit from the course in its envisaged form, it was decided that they should have an overall 
level of competence which corresponds to Level A2 on the CEFR levels of attainment scale.  
 
 

5.1 Online and computer-aided testing materials 
 
The group then proceeded to examine the instruments available in electronic form for online 
assessment to help establish a person’s general level of competence. The following websites 
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provided online tests which were considered suitable for a preliminary guide to overall 
language competence and which learners could use themselves without recourse to teaching 
staff.  
 
 
5.1.2 Dialang  
(www.lancs.ac.uk/researchenterprise/dialang/about)
 
DIALANG is a free, online language diagnosis system developed by a number of European 
higher education institutions. It reports a person’s level of skill against the CEFR for language 
learning. The skills tested are reading, writing, listening, grammar and vocabulary for Danish, 
Dutch, English, Finnish, French, German, Greek, Icelandic, Irish-Gaelic, Italian, Norwegian, 
Portuguese, Spanish and Swedish. Instructions and tests are available in all the 
aforementioned languages. 
 
 

5.1.3 Itembanker 
(http://archive.ecml.at/projects/voll/evollution/graz_2009/testing/index_itembanker.htm)
 
The CAT (the Computer Adaptive Test of ITEMBANKER), a commercially available 
computer-based testing system available for English, German, French and Spanish that 
exploits a bank of 1 000 items per language, is also a suitable tool for initial placement. The 
items in the bank each have known difficulty values which have been established by trialling 
conducted with approximately 5 000 learners for each language concerned. All the items are 
calibrated on the same scale, so that the results of tests using all three ITEMBANKER 
programs report onto the Eurocentres Scale of Language Proficiency or the CEFR. 

The CAT is a test on a computer which takes about 15-20 minutes to report the candidate’s 
level. It adapts the difficulty of the questions it presents to the apparent ability of the user. If 
you get a question right, you are given a more difficult question; if you get a question wrong, 
you are asked an easier one. Normally, the program requires about 20 questions in order to 
give an evaluation. Answers are matched to a "network" which generates the acceptable 
answers. 

The development of ITEMBANKER was supervised by Brian North, who was closely 
involved in the definition of the descriptors of the CEFR. 

ITEMBANKER can be used to quickly and effectively verify a learner’s language level, if 
supplemented by some form of self-assessment or interview conducted by a language 
professional. 

Use of this tool would imply that the teaching organisation purchase it in advance. 
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5.1.4 Corporate English   
(www.ce-world.com/html/e_home.htm)
 
Corporate English is a commercial, web-based system providing personalised training 
solutions for learners of business English. It has a comprehensive testing system and is 
mentioned here as an example of how a CAT can be used to place learners in suitable groups 
according to their level of competence, and assign designated tasks to compensate for 
established weaknesses. The relevance of this particular material is that it addresses the needs 
of those wishing to learn business English, so many of the scenarios, speech intentions and 
topics dealt with are of direct relevance to the needs of the identified target group. 

Use of this tool would imply that the teaching organisation purchase it in advance, and the 
investment in such a comprehensive system would only be meaningful if the other elements 
of the program were used in the institution. 

All the above, and especially ITEMBANKER and Corporate English, can, of course, also be 
used during the course to track progress in the acquisition of structures, vocabulary, 
collocations, etc. – the “knowledge” element in language learning. 
 
 

5.2 Self-assessment to establish present level of competence 
 
In addition to the above-mentioned testing devices, it is wise to ask potential course 
participants to gauge their own level of competence in the skills considered relevant to the 
objectives of the course. Again, there are a number of instruments freely available to help 
learners and teachers to establish whether the applicants have an adequate command of the 
language to be admitted to the course. 
 
 

5.2.1 EVoQs as an aid to establishing present level of competence 
 
This cover page of a unit in the EVoQs specifications indicates the language skill under 
scrutiny together with the level of competence described. 
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 Skill and level 

Sub-skill

Communicative
activities covered 
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Those wishing to join the course should tick off the “Can do” statements in the list opposite 
with or without the aid of a language professional.  

The list presented here is the German version of the descriptors for speaking at Level A2, 
adapted from the CEFR14.  
For the English version, see below. 
 

 

14 A snapshot of the German version is presented here to encourage teachers of German as well as 
German-speaking teachers of languages other than English to visit and use this resource. 
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This page shows the English version of the “can do” statements for “spoken interaction” at 
Level A2. 

Obviously, at this level of language competence it would be necessary to make the statements 
available in the native language (here: German – see above). 

Together with a test of the nature described in 5.1 ff., above, it should be relatively easy to 
establish whether an individual candidate has a sufficient command of the language to 
participate fruitfully in the envisaged course. 

As mentioned above, those wishing to join the planned course should master all of the 
language functions listed opposite to be admitted to the course. 

The above materials could, of course, be made available online, so that interested parties need 
not travel to a central place to complete the form, but an interview with potential course 
participants is considered highly advisable. 
 
 

5.2.2 DiLaPort: an online electronic portfolio for VOLL learners   
(www.dilaport.utu.fi)

 
An alternative to the above can be seen in DiLaPort. DiLaPort (Digital Language Portfolio), 
hosted at the University of Turku, Finland, was developed for VOLL teachers and learners.  

From the teacher’s point of view, DiLaPort should help them to:  

introduce modern media (computers, Internet, video, voice recordings, etc.) into their 
teaching, step by step; 

make efficient use of the new media for planning the teaching and learning process 
and for recording progress in language competence; 

empower their learners to work more independently and to take charge of their 
learning; 

provide learners with instruments to explore and make use of authentic, "real world" 
materials and settings to support the learning process; 

change their role from that of "sage on the stage" to "the guide at the side", releasing 
them for more productive use of their time; 

become familiar with new concepts in foreign language learning and teaching. 
 
For learners it is a practical, free and easy-to-use tool to help them focus their attention on 
important aspects of their foreign language competence and its further development. 

In the digital language portfolio, learners can collect and record their best work and present it 
as evidence of their language skills.  
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DiLaPort has three components: 

A “Language Passport” revealing the person’s "linguistic identity", where they record 
their achievements and assess their competence in relation to the CEFR.  
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A “Biography” where they set their language learning aims. 
 

 

… and where they record how, when and where they have learned the language. 
 

 
Here, they update the biography as they collect more learning experiences, thus helping them 
to review their progress. 
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Self-assessment forms also form an integral part of the portfolio.
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A “Dossier”, which acts as a “digital showcase” where learners keep samples of their 
best work and which provides realistic evidence of their language skills. 

 

 
 

6. Formative assessment 
 
The group felt strongly that the envisaged course should integrate forms of ongoing 
assessment to help students take control of their own learning and to encourage a dialogue 
between teacher and learners to ensure that learner needs were being met. With this in mind, 
they explored the potential of the EVoQs and systems referred to above and the possibilities 
which electronic language portfolios offer, using DiLaPort as an example. 
 
 

6.1 DiLaPort as a tool for formative/ongoing assessment 
 
An e-portfolio like DiLaPort seems an ideal tool for learners to map their progress and 
become increasingly conscious of their language needs and progress. In the digital language 
portfolio, they can collect and record their best work and present it as evidence of their 
language skills. If they afford their teacher access to the portfolio, he/she can provide ongoing 
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feedback. The teacher may also gain insights into where further instruction/intervention is 
necessary for the course as a whole. 

One of the obvious advantages of an e-portfolio is that it is immediately available to all who 
have been given access to it, once the learner has created/updated it, independent of time or 
geographical constraints. In an adult education course of the nature of the one envisaged, it 
represents an invaluable tool to provide a sense of community and to encourage exchange 
beyond the infrequent face-to-face meetings. 
 
 

6.2 EVoQs and formative/ongoing assessment  
 
The EVoQs system can also be used by learners to map their progress, ticking off the 
descriptors of language skills acquired as their learning progresses and providing evidence of 
these in the form of, for example, recordings using Skype or other recording facilities. The 
envisaged online co-operation between participants should provide ample opportunities for 
work-related role-plays of this nature. The simulation described below provides an example of 
how this may be done. 
 
 

7. Summative evaluation 
 
Whilst formative assessment is considered assessment for learning, summative assessment is 
characterised as assessment of learning. Summative assessment most often sets out to provide 
information on the product’s efficacy, that is, its ability to do what it was designed to do.  

However, within the context of “May I help you, madam?”, the initiator wishes to know if, 
after the course, its staff are able to perform adequately in English to be able to provide the 
necessary service to its (potential) clients. 

With this in mind, and mindful of the fact that one of the aims of “May I help you, madam?” 
is to provide teachers with models and guidelines for assessment, the project team decided to 
set up a simulation to test the oral performance of a candidate at the defined level of 
competence in the key skills defined above in 4.2.2. 
 
 
7.1 A sample task 
 
Listening and speaking (oral interaction) task: 

Level B1 simulation 

Situation: a customer calls your adult education centre and would like to book a German 
course. You should show the examiner that you are able to do the following: 
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answer the phone politely; 

ask the customer to hold the line; 

offer him/her a variety of German courses, telling him/her the day, time, venue and 
costs of the course; 

deal with simple, predictable questions from a customer; 

provide some information about the teacher and the materials used in the course, if 
the customer asks for it; 

deal with routine enquiries from customers; 

take down factual information needed from the customer to enrol (name, address, 
bank account, etc.); 

end the telephone conversation politely. 
 
 

7.2 A (recorded) simulation demonstrating application of evaluation criteria 
 
To be able to illustrate and evaluate different systems of assessment of language learners’ 
skills, a simulation of a test situation, based upon the above descriptors, was set up, using 
Skype and its recording facility “Pamela”. The actors were a native speaker of English, acting 
as a potential customer, and a Polish German-speaking colleague from the E-VOLLution 
workshop acting as a member of staff of the adult education language institute.  
 
 

7.3 Evaluation criteria 
 
The E-VOLLution working group on evaluation, assessment and testing used two sets of 
standardised criteria to evaluate the “candidate’s” performance and recorded their decisions 
for future reference and discussion by interested colleagues. After listening to the 
conversation described above, they exchanged views on the various interpretations of the 
terminology of the CEFR and assessment tools which were applied to find out whether the 
different tools applied would achieve more or less identical results – or not. 
 
7.3.1 EVoQs evaluation criteria 
 
One group used a slightly adapted version of the EVoQs evaluation criteria established for 
oral performance at level B1, based upon the choice of descriptors chosen above (c.f. 4.1.2 
and 4.1.3) for the particular language functions the chosen target group would need to master 
to perform adequately in English at their workplace. The following table shows the overall 
criteria used in the EVoQs system.  
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7.3.2 KMK-Fremdsprachenzertifikat evaluation criteria 
 
Page 53 ff. of the document describing the KMK-Fremdsprachenzertifikat www.hamburg.de/ 
contentblob/69118/data/fremsprachezertifikat-kmk.pdf) referred to above provides descriptors 
for the evaluation of oral performance in test situations in German.  
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The grids have two columns with the headings “Task achievement/management” and “Quality 
of the language applied”. The table has six horizontal rows, following the German marking 
scheme, ranging from “excellent” to “unsatisfactory”. The bold line below the fourth row 
indicates the pass mark. Each field contains descriptors and the range of score. Both columns 
are of equal importance, that is, if the total score of an assignment is 30 (as it is for oral 
examinations), the maximum score is 15 in each column. The pass mark is 7.5, etc. The 
description fitting best is marked in each column, and the scores are summed up. 
 
 

7.3.3 Results of the simulation 
 
While the working group was listening to the simulation described above, the different testing 
tools were applied by the members of the working group, working in two different sub-groups 
using the criteria listed in 7.3.1 and 7.3.2 respectively, at the same time. After the mutual 
comparison of the individual results, the working group came to the conclusion that both 
testing tools applied in the workshop had led to very similar results – an outcome that had not 
been expected. It was also agreed that the tools of the KMK-Fremdsprachenzertifikat, which 
had been completely new for some members of the working group, had served their purpose 
very well. 
 
 

8. Conclusions  
 

The purpose of this chapter was to give an overview of some of the tools available for testing 
and assessment in VOLL contexts based upon the specific need of a colleague in the group in 
the Graz workshop. As the envisaged course was relatively limited in scope and required only 
a narrow selection of descriptors, it makes no pretence at being comprehensive. We are quite 
aware that assessment, testing and evaluation encompasses far more than what has been 
described here, but hope that this contribution will encourage colleagues to explore the tools 
mentioned and to go beyond and explore the full range of materials now available, and to 
follow the rapid development of new approaches and instruments in this area. 

There is no doubt that Web 2.0 and other new tools offer better and more efficient 
possibilities for assessment procedures than was previously possible, but new forms of 
assessment for the new modes of communication which are evolving are sorely needed.  

In addition, we have observed that there is a great need for training in assessment procedures 
amongst VOLL teachers. The optimistic assumption that the use of ICT media in online or 
computerised testing will automatically lead to improvement in foreign language skills is not 
shared by the group, if such tools are the only means of assessment. We firmly believe that 
appropriate and effective evaluation, assessment and testing in foreign language learning and 
teaching requires a considerable amount of learning time and effort with all parties involved 
and cannot be left simply to the application of e-learning components. However, we do 
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believe that if we embed assessment and testing procedures in a principled, didactic approach, 
and implement them by drawing on known and well-tried pedagogical practice, the use of ICT 
will certainly lead to better linguistic profiling and an overall improvement in competence and 
performance on the part of VOLL learners. And, finally, we would like to add a word of 
caution with regard to the CEFR and the European Language Portfolio. This chapter has been 
concerned with evaluation, assessment and testing, but we would like to emphasise that the 
CEFR and ELF should not be seen simply as tools for testing/evaluating language 
proficiency. One of the principal tasks of these materials is to provide instruments to initiate 
discussion and debate on common terminology and descriptors for describing language 
proficiency in Europe – something which has been sorely missing to date.  
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