[image: image1.jpg]"2%E EMPOWERING LANGUAGE |
= VALORISER LES PROFESSIONNEL

SPRACHLEHREN!m“’ gt ECML-CELV-EFSZ

2008-2011





ECML ELP-TT2 2008-2009

Training teachers to use the ELP
Cyprus, 9 and 10 October 2008

Handout 9
Learner autonomy
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adapted by Ülle Türk
1. Describe the activities to your colleagues.

2. What are the advantages and disadvantages of the activities?

3. How could you adapt the activities for use with your learners?

Activity 1: Focus on learning together

Ask your learners to form pairs to practice a brief monologue. Set a time limit for the activity, e.g., one minute. Explain to the learners that one partner will perform the monologue while the other will take the role of the teacher, checking the time and listening carefully in order to be able to give constructive feedback. Then the partners will exchange roles.

Alternatively, you can get your learners to form groups of four and use the same method to practice a simple dialogue.

Before your learners embark on this task, help them to draw up a list of criteria by which to judge one another’s performance and draw their attention to specific things they should practice.

Little, David & Perclová, Radka 2001. European Language Portfolio Guide for Teachers and Teacher Trainer. Strasbourg: Council of Europe, Modern Language Division. (p. 32)

Activity 2: Peer correction of essays

Give your learners an essay-writing task. When they have finished the first draft of their essay, ask them to choose a partner with whom to exchange drafts. Tell them to give each other constructive feedback, focusing on good points as well as on mistakes, ambiguities and obscurities. The learners then revise their essays before handing them in to the teacher for correction.

Little, David & Perclová, Radka 2001. European Language Portfolio Guide for Teachers and Teacher Trainers. Strasbourg: Council of Europe, Modern Language Division. (p. 62)

Activity 3: Get your learners to create their own teaching materials

Get learners to form pairs and give each pair the task of preparing an exercise for their classmates. You might also ask each pair to write five true/false sentences or five comprehension questions based on a text that the whole class has read. Each pair of learners can then exchange exercises with the pair nearest to them.

Note that this activity can be used with learners at any level of proficiency. The example combines reading and writing with a focus on linguistic form. Emphasise to your learners that their exercises should contain as few errors as possible. Encourage them to help one another to identify and correct errors and to consult you in cases of doubt.

Little, David & Perclová, Radka 2001. European Language Portfolio Guide for Teachers and Teacher Trainers. Strasbourg: Council of Europe, Modern Language Division. (p. 32).
Activity 4: Using descriptors to set whole-class goals

At the beginning of the course/term/academic year, discuss with your learners what they should be able to do by the end of the course/term/academic year. Help them to express these objectives as I can do statements and get them to summarize them on posters that can be displayed on the classroom wall and copy them into their biography. Discuss what steps must be taken in order to attain the objectives and remind your learners of them at regular intervals. Learners can sign their name beside the various objectives as they achieve them.

Little, David & Perclová, Radka 2001. European Language Portfolio Guide for Teachers and Teacher Trainers. Strasbourg: Council of Europe, Modern Language Division. (p. 41)
Activity 5: Use the ELP biography for regular self-assessment

In the biography section of the ELP learners specify learning targets and record particularly interesting or significant intercultural or learning experiences. Use this function of the ELP as a focus for regular self-assessment. For example, when your learners review their learning targets, get them to write a short self-assessment. Have they achieved all their targets? If so, with what degree of thoroughness? If not, why not? What further learning do they need to do?

Little, David & Perclová, Radka 2001. European Language Portfolio Guide for Teachers and Teacher Trainers Strasbourg: Council of Europe, Modern Language Division. (p. 63)
Activity 6: Evaluation of learning by the whole class

At the end of a particular phase of learning (in school it could be at the end of term), engage the whole class in an evaluation of how they have worked and what they have learnt. Use the following chart to stimulate reflection:


ABOUT MY LEARNING
ABOUT LESSONS

+ 
I have learned …
I like best …

I can …
The most interesting

I am good at …
thing is … 
____________________________________________
-
I haven’t managed …
I don’t like …

I don’t understand …
The most

I have difficulty in …
boring thing is …

Conduct this activity as far as possible in the target language. Record the outcome on a poster and use it as a point of reference for planning learning with the whole class at the beginning of the next phase.

Little, David & Perclová, Radka 2001. European Language Portfolio Guide for Teachers and Teacher Trainers. Strasbourg: Council of Europe, Modern Language Division. (p. 50)

Activity 7: Helping your learners to relate levels and descriptors to the course book

Before starting a new chapter in the textbook, briefly go through it with your learners. Get them to identify the main aim of the chapter and express this as one or more I can do objectives. When the chapter has been completed, get your learners to work in pairs to assess how far they have attained the objective(s).

Little, David & Perclová, Radka 2001. European Language Portfolio Guide for Teachers and Teacher Trainer. Strasbourg: Council of Europe, Modern Language Division. (p. 42)
Activity 8: Self-assessment, peer assessment and project work

Learners work in groups to prepare a presentation in the target language on a particular topic. The whole class discusses what will make a good presentation, and key features are noted on a poster. Each group chooses a leader who is responsible for co-ordinating the work. After the presentation the group leaders meet to compare the presentations and identify positive and negative points. At the same time, individual learners write a reflection on the contribution they made to the group work. The final evaluation of all projects follows, first in groups and then as a whole-class activity.

Little, David & Perclová, Radka 2001. European Language Portfolio Guide for Teachers and Teacher Trainers. Strasbourg: Council of Europe, Modern Language Division. (p. 63)

Activity 9: Get your learners to create a bank of learning activities

Get your learners to regularly create exercises for one another. You can gradually build-up a bank of home-made learning activities. Exercises devised in class can be written out neatly at home, and where appropriate a key or solution can be added. Exercises can be categorised according to skill and level and stored in such a way that they are easily accessible to learners. Once a fortnight or once a month, encourage them to do an exercise from the bank (e.g. for homework).

Little, David & Perclová, Radka 2001. European Language Portfolio Guide for Teachers and Teacher Trainers. Strasbourg: Council of Europe, Modern Language Division. (pp. 32(33)

Activity 10: Using descriptors to review progress and set individual learning goals

Get your learners to form pairs. Ask them to look closely at the descriptors for one particular skill at the level they are currently working towards (e.g., A1 READING, B2 SPOKEN INTERACTION) and to consider (i) what they can already do relative to those descriptors and (ii) what they have still to work on. Get learners each to set a goal that they would like to achieve within the next month and discuss it with their partner. Ask them to write it down in their biography. What must they do to achieve the goal? After a month get your learners to work in pairs again to assess whether or not they have achieved their goal. (By making your learners responsible for decision-making at this level you encourage a deeper approach to learning. Your objective should be not to feel exhausted at the end of the class but to find ways of getting your learners to work hard!)

Little, David & Perclová, Radka 2001. European Language Portfolio Guide for Teachers and Teacher Trainers. Strasbourg: Council of Europe, Modern Language Division. (p. 41(42)
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